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Annotation: ACCESS, meeting jointly with the AABC Annual Meeting. Orlando, FL, February 17-19, 
1994. (ACCESS now known as The Association of Christian Distance Education; AABC now known as 
Association for Biblical Higher Education.) Used with permission. Ted Ward revisits his theme that the 
learnings we deal with in Christian education are too important to be left to the classroom. He 
describes characteristics of education conducive to spiritual development and calls for the grounding 
of education in theological principle. Finally, he describes his work in teacher education by extension 
at University of Florida as an example to consider. 
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Four decades ago this year, four decades ago (1954) I began an extension service stint on the 
faculty of the University of Florida, which is not very far from here, and it’s really that experience 
perhaps more than any other that convinced me that what we do in distance learning should not be 
assumed to be somehow second best, but, if we go at it right, can be where the action is. And I will 
have to tell you right off that my key prejudice here this morning is that the learnings we deal with in 
Christian higher education are too important to be left to the classroom.  

 
The Lord Jesus Christ had three years to train a handful of people to transform the world 

which, by the way, is one year shorter than Dallas Seminary takes to graduate a pastor. And, as a 
matter of fact, he didn’t screen his people for pre-academic standards. And somehow in three years 
he left behind a group of people—that circle of eleven plus—and the other circles that, in fact, have 
to this point persevered so that we, too, are here. And he didn’t build a school. Do you ever think 
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about? He didn’t ride a bicycle either, but there are functionally different reasons that he didn’t ride a 
bicycle. They hadn’t been invented yet. Schools had been. Schooling came out of the Greek culture; 
one of the elements adopted and embraced warmly by the conquering Romans and then planted by 
the Romans in the Roman Empire, including what we refer to as the Holy Land. There is no reason 
in the world that our Lord would not have grown up knowing what a school for kids looks like, at 
least.  

 
Now I don’t think we do well to go back to the school of the prophets in the Old Testament 

to find our mandate. The school of the prophets, as in the Old Testament, was probably a lot more 
like a school of fish in that you have a group of people moving around together; not primarily for 
the purpose of learning, but for the purpose of communing in the task of prophetic speaking for 
God. But when our Lord stood on that mountainside just before he left and finally he gave the 
pattern for what it is he intended his disciples to do. And, by the way, if you think of it from a 
disciple’s point of view at that moment, he hadn’t been all that specific about what he intended them 
to do. And I daresay every time he hinted at something that might approximate what we might think 
of as build my church, the disciples probably elbowed each other—what’s this? But in the Matthew 
28 rendering of what we sometimes call the Great Commission, we see a fascinating picture in 
which, first of all, the authority vested in Christ in heaven and in earth is signaled at the very top, 
“All authority is given me in heaven and earth, therefore . . .” And, of course, the next word is 
controversial because some people read it in the simple English that says, “therefore, go.” It sounds 
like that’s the commission, “go.” Now I submit that if, “therefore, go,” were what it’s all about, we 
would have the doggonedest bunch of mobile people in this world as Christians floating in and 
floating out of everywhere because they’d all be always going. I think that’s, as the Greek would 
suggest, they’re not really the dominant theme of that. It’s, you will be going. Everybody is going to 
be going. You’re not going to stand on this mountainside; it’s going to be cold tonight. You’re going 
to be going back into the city, back into the countryside, back into the villages, back into the fishing 
business. You’re going to be going. And I think that’s the mandate down through ‘til today: God’s 
people, lay and clergy alike, are going to be going. And wherever it is that God has you going, the 
bottom-line mandate real commission is make disciples.  

 
Then that process, make disciples, is fulfilled in two specific tasks, and that’s why I think 

Matthew organized it so neatly. Lordship, bottom-line ministry, make disciples; and then kind of an 
A-frame structure in which there are two basically complementary walls: wall/roof on this side, and 
wall/roof on this side and you have yourself an A-frame church. The one on this side is . . . ? 
(Teaching) First . . . ? (Baptizing) Baptizing. Unfortunately, I think we take that word baptizing as if we 
somehow know what it means. And it primarily means whatever it is we mean by mode of baptism 
without looking behind the baptism to say, what is that signifying? That is signifying an induction 
into a building of an affiliation with—a bringing into community. The community of the people of 
God is every bit as significant as the process of salvation, itself, because it is by this that discipleship 
is built, not by simple transformation of the heart. We need the community. And here’s a very 
important issue. Many times our institutions cannot function well as true communities because of 
the necessarily hierarchical structures within those societies and communities, and the issues of 
control that must be put in place because of the sinful nature of man. Now this is not your 
institution, but it’s many of the other institutions within the room. And the community of learning is 
the outgrowth of the baptism that is suggested in that first of the two walls of this structure.  

 
The other wall is . . .? Okay. I hear two or three answers some of which I like; some of 

which I don’t like. I hear one answer that, frankly, I don’t like. And whenever I put my hand to my 
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ear on this among God’s people and they say teaching, I’m ready to dump it on them. That’s not 
what the text says. It’s not what the text means and, nevertheless, it is that we have unfortunately 
made that our objective: cognitive learning within much of higher education. The text does not call 
for that. The text calls for teaching to obedience, or teaching them to obey. Now our times, our 
culture, our society, and even the church is not so great on this idea of obedience. It sounds 
authoritarian and we’re not sure that’s a good idea, and it sounds like control and we don’t like 
control at all, and we don’t like authority. We don’t like control. We don’t like obedience.  

 
Sounds very militaristic. And you can get all kinds of negative reactions to the word 

obedience. Unfortunately, obedience is a word that has two families of meanings. One is very 
authoritarian control-oriented. The other is very response-oriented in terms of the fulfillment of a 
knowledge.  

 
Now in the epistemology of the Greek, knowing is primarily something that is a matter of the 

head, the mind. The Greeks really organized that image of the mind, the repository, the filing 
cabinet, the system in which we store stuff—and the Greek assumption is if we’ve got it, it will then 
affect our lifestyle. The apostle Paul, being trained in that tradition, on one occasion I think in a very 
humorous vein says, you know, that’s funny. I know. I learned that in school, too. But I find that 
there are things I know. And the passage, by implication, says I’d even like to do them. So I’ve got 
my knowledge in place and I’ve gotten my will in place, but I don’t do them. How do you explain 
that, fellows? If the knowledge storage is what really counts, how can you explain that? And then as 
if people weren’t quite with it, he turns it around and says, and I know some other things I shouldn’t 
do. And by implication in the text, I don’t really want to do them, but I do them.  

 
The issue is obedience in the sense of fulfilling what the knowledge is. And in the Hebrew 

epistemology, you don’t know something until you’re doing it, in the Hebrew view. And it doesn’t 
qualify as knowledge if you’re not doing it. Therefore, when Christ said, teach them to be obedient 
to all things I have taught you, he’s actually taking a Hebrew thought and putting it together in the 
most logical of ways to say, in effect, teach them. Yes, that’s how you responded a minute ago. The 
second part of our Great Commission: baptizing and teaching. But it’s not the Greek teaching. And 
unfortunately, folks—and this is the reason I’m ready to jump on it—is because it’s not the 
dominant use of the word, teach, today. The dominant use of the word, teach, today is still highly 
cognitive.  

 
Now I am not against cognitive learning. I am not against knowing things in the sense of 

recall. But I do know that that’s at the bottom of a long chain in which there are a lot of more 
elegant things to do than just be able to recall it. But I do believe that you have to have it. And I do 
believe there are some things that are probably pretty dull associated with getting that first and 
second level of learning going. But I’m not sure they’re as dull as they are often made to be within 
our academic environment because our academic environment generally doesn’t ask the creative 
question: how could we deal with those things in context so that, as people are even gaining those 
first levels of recallable information, they can see the relationship among those pieces and they can 
connect those pieces into a network and they can connect that network into the life they’re living? 

 
I believe that the Lord Jesus Christ is concerned in the statement of what we call the Great 

Commission that we not only be bringing people into the fellowship through evangelism, through 
the processes of affiliation. And I maintain, by the way, that baptism includes church suppers 
because it involves all those things within the church that create the community; but it is also 
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concerned with more than the simple garden-variety, street-use term, teaching, to really connect with 
life transformation. And then, of course, the question is, how long does that take? And oftentimes 
when I’m dealing with groups I ask how long does it take to come into spiritual maturity? Now in 
our college it’s four years. How long did it take you? And quite commonly if you ask for people to 
show their hands on you, how many of you believe that you’ve already moved into spiritual maturity, 
you’ll get a few dear saints every now and then. And you say, well, how long did it take you, sister? 
And it’s usually a pretty long number of years. And then the truth is that most of God’s people 
know that what is implied here in teaching to obedience is actually what in today’s jargon we would 
call lifelong learning. I think our Lord asks for nothing less than lifelong learning. So whatever is 
asked for in the Great Commission, it is not going to be fulfilled in the degree programs on 
campuses. It is going to have to have the more creative edge that today is being called, loosely, 
distance learning—all sorts of extension, all sorts of continuing education experiences across life.  

 
As I mentioned, forty years ago I was on faculty at the University of Florida in the field of 

teacher education. I had started out in music education. I was a music person at Wheaton and came 
to the University of Florida. By that time I was into my doctoral program and I switched into 
teacher education away from music because I had become absolutely fascinated with the issue of 
how do people become professional in their own sight and in the sight of others through training 
and experience? What are the things that bring people into a true professionality? We’re asking this 
question—a group of us at the university—with reference to law, with reference to medicine, with 
reference to many things including ministry. And I did my doctoral research along that line: how do 
people develop that professionality, and what is the educational contribution? I was assigned in the 
teacher education unit as a faculty person and I was taking seriously some of the things that I was 
dealing with in the research. And I asked for permission to recruit a group of senior students who 
would go and live in Jacksonville, Duval County. I went to the Duval Country School District and 
School Board and I asked them if they would absorb and pay some of the expenses of this group of 
university students that we were going to bring over there for a substantial chunk of their senior 
year. And this was in the day when almost all teacher education involved laboratory school 
experience or some kind of two hours in neighborhood schools surrounding the university; and that 
was the practicum experience. And we were creating teachers who quite commonly didn’t know 
what schools were really like. And we took this group of students into Duval County and put them 
into the schools as auxiliary teachers and worked with them over a long period of time. The program 
was so highly successful that one of the state’s leading counties—Pinellas County, St. Petersburg 
which was then a real burgeoning county—said, would you come down and do the same thing for 
our schools?  

 
And it was on the strength of those two experiences in which we had taken the formal 

educative process, taken many of the methods courses, many of the educational philosophy courses, 
many of the pieces that we’d ordinarily teach in classrooms and we have moved them, if you please, 
to a distance within the curriculum. We just simply moved the context. And I insisted that the 
people teaching those courses not do it the way they do it on campus. And that, I believe, was the 
secret. We asked those teachers to come and look at the context in Duval County and come and 
look at the context in Pinellas. And my role as, if you please, the extension coordinator for this 
program was to bring those faculty people up to speed in terms of what the resources were, what the 
possibilities for learning were, and what the students were really into in terms of their own 
experience. The only other university at that time doing anything comparable was Iowa State. But 
Michigan State was getting ready a big juggernaut of movement in that same direction. They asked 
me to come up in 1956 and direct the Pontiac region center and also serve as extension coordinator 
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for the College of Education, the College of Engineering, and two other divisions for the Detroit 
area. It was it was a small assignment. But Margaret and I lived for five years in an outskirt city of 
Detroit, Pontiac, which is a very, very Rust Belt industrial city. We enjoyed that city. We learned that 
city. We felt the context there. And we brought students into that environment from the university 
for substantial chunks of their senior year. And we just immersed them in the reality of Pontiac, of 
other areas of Detroit, the realities of the schools, the realities of the children, the realities of 
experience. And we made an experience of learning that was contextual which enhanced everything 
else that the university was doing and fit well as a culminating experience. 

 
Now many of you have institutions that do those sorts of things today in various kinds of 

student teaching, but I’m telling you where the pioneering days were. And it wasn’t easy because we 
had a lot of people making the same kinds of noises that I hear among faculties in theological 
education today and among Bible school faculties who are so unaware of the way fields like medical 
education, legal education, business education, teacher education have been transformed over this 
last forty years by such pioneering efforts as these and many others. I’m not, by any means, the 
granddaddy of this, but I was among the first offspring of this movement. And I’ve been convinced 
ever since that it is seriously faulty within the educational ministries of the church that we make 
better use of the resources in the society, in the communities, in the churches, in the reality 
experiences for portions of, and maybe significant portions, of degree programs.   

 
But that probably is not where you start. It wasn’t where extension, itself, started. Now I am 

well aware that extension within the history of institutions represented in this room goes clear back 
to the turn of the century. And extension, itself, is older than that. Most people don’t know about it. 
They think extension was created by Moody Bible Institute’s correspondence courses. Now this was 
not the first extension by any means, but it was significant and I don’t demean it in any way. I think 
it’s been a dramatic sort of a thing. By the way, one of the reasons it works is because you’re dealing 
with some very highly motivated people. But it is a very canned experience and canned experiences 
only work with highly motivated people, and many of the things we’re doing today unfortunately are 
canned. And we’re dealing with people who are not quite that highly motivated and quite often they 
fall into a kazoo because the motivation does not match the degree of canned-ness.  

 
Nevertheless, the extension movement really began in the 19th century within higher 

education in the United States which was really a world leader—the world leader. And it was in the 
field of agriculture and agricultural extension, as you well—maybe you don’t well know—is a highly 
developed field; and, in fact, was the field from which came the literature on dissemination and 
change as a body core of literature. Landsberger and many of the other early authors in the late ‘20s, 
early ‘30s were in the field of agricultural extension and community development. And it was mostly 
in the Land Grant universities where this tradition had been well-developed and, to a great extent, 
accepted as part of the legitimate task of a university. The Land Grant universities in the United 
States grew out of an idea dreamed up by a Christian Vermont farmer who happened to be a senator 
at the time of Abraham Lincoln. And one of the last pieces of legislation signed by Abraham 
Lincoln before he went to the theater that night was the Land Grant Act. Also known as the Morrill 
Act named for Senator Morrill from Vermont. That tradition that grew on the Land Grant Act 
facilitation put a university in every state that wanted one—and that was about four-fifths of the 
states up ‘til 1900—in which the university had, within its mandates, the responsibility of the 
dissemination of scientific information, knowledge, and training to the working classes and explicitly 
to those in agriculture and applied mechanics. That was the way it was described. That tradition is 
still alive today in most Land Grant universities. Sometimes it’s heavily over-washed by other kinds 
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of academia, but it’s there. And, in fact, the presidents of the Land Grant universities treat as one of 
their most sacred acts every year, going to the convention of the Land Grant university presidents. 
And they get together and they literally fall at the feet again of old Senator Morrill who, by the way, 
was a Christian who said you’ve got to take education into the context of people. Those are our 
roots, but we don’t pay any attention to them I think partly because we don’t bother to read that line 
of history.  

 
But we are, today, experiencing something, by the grace of God that I think is extremely 

exciting, though awfully late in our process. We are coming into an awareness that we can’t simply 
do the huge job that stands to be done by standing pat on tradition and status quo in our 
institutions. And where God has vested resources in an institution and brought people together, 
those people are there, by the grace of God, to do the ministry of the work of Christ in the world; 
not simply to perpetuate a given institution in the given models that it has been operating in 
clunkety-clunk for years. The reason I say clunkety-clunk is because I don’t see anything like keeping 
pace with population growth. I don’t see anything like keeping the frontier of our institutions where 
the frontier of society is. I saw some data just yesterday as a board member of AABC that was really 
very frightening in that the evidence is that the majority of the Christian higher education 
institutions—Bible colleges and Christian colleges, as we think of the liberal arts colleges—the 
majority of these institutions are catering to a sector of society that is the most clearly shrinking 
sector of American society. And if you look at the characteristics not present in Christian higher 
education, they make a total profile of the growing sector of American society. We’re dealing with a 
smaller and smaller fraction of people and have very little imagination on how to break out of that. 
Distance learning provides not only the enrichment that I’m describing about, but also provides a 
way for us to break out in ways that our institutional campus-based programs will probably never be 
able to break out. 

 
Now many of these things that I’m talking about creatively and imaginatively and, to some 

extent I know, threateningly can be approached in a very dignified, a very respectable, a very low-key 
kind of way if an institution simply puts some resources into distance learning and begins to turn a 
certain amount of freedom over to people managing such activity. And as long as such people don’t 
turn their back on campus extension but maintain that as the way you continue to maintain 
legitimacy and then move out into sectors that are larger and broader, I think that even the Christian 
community sooner or later will rise up to call you blessed.  

 
Now what I want to do today is not make a long speech; not simply to make a cheer session 

here and make you feel good and go home saying, hey, at least Ward thinks we’re doing something 
important. Well, I tell you, Ward thinks you’re doing something vitally important—something that 
is, in effect, long overdue, and in many of your institutions has been an old theme but needs much 
more appropriate kinds of approaches. By the way, we have really such preoccupation with the 
cognitive and with the lecture that some of our efforts, even in higher tech applications as in media, 
audio, video, and so forth, tend to be very mimicking of the worst of campus environment. So, for 
example, we can produce an awful audiotape and send it out to people who can’t defend themselves. 
The only way they can go, you know. They’re in the south end of Timbuktu and that’s it, brother. 
Take it or leave it.  

 
Now, many institutions have put a lot of money, a lot of effort, and some even some 

creative spirit into these things so I don’t mean to knock it. But I mean to say, come on, guys. We 
can do better. We can go beyond that. And especially when I look at some of the things that some 



 7 

of the large grants from foundations have provided for theological education, and I look at the way 
they have taken videotape and made horrible videotape which matches some of the other 
institutions’ horrible audiotape, and cranking out canned buckshot lectures on video—which is 
certainly one of the most non-creative applications of video you can imagine—and in many cases 
shot in classrooms where a person seeing this in a distance learning way is aware that it’s not for 
him. He’s just being given kind of a token privilege to sit in at distance which is certainly not a very 
refreshing form of educational experience.  

 
When we look at all that, when we consider all the money going into that, we wonder what 

will it take to get some true creative spirit going within the institutions that are even at the front edge 
in these matters? Now as I look around this room—indeed, as Ken said in the beginning—I may 
even find some of my own students. I see four of my own Ph.D.’s in here, and no, five, and I see 
many others that have been in various kinds of workshops and experiences with me along the years 
and most of those folks I think know very well what we’re talking about here. And I’d strongly 
suspect that many of you who are pursuing degrees in higher education or in adult education or in 
the technologies of education, you, yourselves, have some idea of what I’m talking about. And our 
problem is, so how do we deal with this in our institutions? We have better vision than we’re able to 
communicate in our institutions. In other words, we just aren’t motivated to look at the student’s 
context and how the field experience itself can be integrated. Now please understand how I’m using 
the word field experience. A pastor, 42-years-old, holds three theology degrees or three appropriate 
degrees toward theology and maybe has a D.Miss., but he’s in one of your distance learning courses. 
Does he have any field experiences going on in his life? Yes or no? Yes. Okay, now we understand 
each other. The no answer would have said, no, he’s not enrolled anywhere. He doesn’t have any 
field experiences going on. No. Field experience, to me, doesn’t ask the question of is it formalized? 
Is it credit? Is it institutionally created? But is he alive and is he interacting, and what’s he interacting 
with? That’s the field experience.  

 
Now if we teach in such a way as to absolutely ignore that field experience, we’re losing a 

resource. Does that make sense? We’re losing a resource. Now if we say, wait a minute. Geometry is 
geometry, Greek is Greek, and all these things need to be taught within their own hermetically sealed 
boxes. What we’re failing to recognize is that this preacher, 42-years-old, has a greater likelihood of 
being able to interact the Greek learning with something that he’s doing in life earlier than would a 
comparable student on campus. Does that make sense? Because if the Greek is going to make any 
difference in his life, he needs to make it not after he’s learned it, but while he’s learning it. Because 
one of the most common understandings about the nature of learning is that learning is enhanced by 
experiential application. That’s what this is about: What are the experiential applications? The most 
unfortunate consequence of this sort of thinking is the overlooking of many ways that the learning 
experience could be made more integral with other aspects of the learner’s life and experiences. The 
failure to think about related resources and experiences that are inherent or available as field 
experience produces a canned educational approach. Now I’ve use the word canned several times 
here in print. And, again, I’m referring here to that kind of presumption that we make as professors 
and teachers and formal educators that we really can put all the steps down. Here’s what you have to 
do and here’s what you would get out of it. Here is the canned experience for a certain kind of 
learning outcome.  

 
Now granted it’s a lot better to have a plan and a strategy and a design, and I have great 

respect for the logic of instructional design, but let me tell you something. Good instructional 
designers, when approaching the issue of extension or distance learning, don’t simply limit 
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themselves to the same sets of variables that they would if they were looking at the same course on 
campus because generally the resources are less on campus. Does that make sense? We ought to get 
out of the habit and help others get out of the habit—this you have to do gently—of thinking of 
extension as somehow second best; of distance learning as being somehow under a kind of 
continuous liability of loss of quality.  

 
The research on human learning strongly suggests that learning is a social process. When I 

went to graduate school back in the early ‘50s, individualized instruction was the big thing. By the 
way, individualized instruction has finally gotten over into the Christian education literature now 
forty years later, and we think it’s the big thing. Let me tell you, it’s a bankrupt thing. Individual 
learning has some parameters that need to be attended to, yes, from an instructional design point of 
view; but the real dynamic of learning takes place far better in social interactive context. That’s one 
reason that people say, well I could take that extension course, but I’d rather go to a class. What are 
we saying? I like to just listen to professors and look at them while they talk. No, they don’t. But in 
that situation there are other live human bodies with whom they can interact and with whom they do 
share and with whom they do converse even if the situation is calculated to prevent that. Learners 
find ways to interact. People take learning home to their families. They take home discussions with 
their husbands or their wives. People interact around ideas. Now if we’re clever in designing distance 
learning, we design in those interactions; and we presume that every learner has a network of people 
with whom to discuss ideas.  

 
Now some of those people in that network are not ready to deal with abstract ideas, but they 

can work at concrete applications of things. And if we learn how, from a design point of view, to 
design in concrete application questions that can be discussed with people who are not primarily 
into abstract reasoning, we still can encourage something that will help the learning process along. 
And that’s what we’re driving at here. We need imagination of that sort. It can’t happen 
automatically.  

 
Sometimes they even think of classrooms as collections of individuals who will be engaged 

in learning largely as independent and isolated experiences. And, by the way, that’s a tragedy on 
many of our campuses. Such educators make extremely poor distance learning planners, even for 
designing of individualized instruction, even for the planning of individualized instruction. There are 
certain professors who are so limited in their imagination that they just can’t even do that very well. I 
think one of your jobs, frankly, as a as a distance learning person in an institution—and it’s probably 
not one you want to write down in the job description—is to learn how to identify resources within 
your institution and to scale them for imagination because you just don’t want to waste a whole lot 
of time on people who just cannot, cannot or will not, relate creatively and imaginatively. And you 
don’t have the time to transform people’s personality so you’ve got to be very wise in your choices 
of whom you invest in.  

 
Learning is essentially a social process that is facilitated and deepened through interaction 

with others. The difficulty, of course, is to plan flexibly and creatively and to be able to visualize the 
many interactive possibilities that exist in the learner’s real world, even while the learner’s engaged in 
an independent learning. There is no excuse for being lonely and isolated. Content-related 
interaction with other persons—not necessarily only those who happen to be similarly enrolled—
almost always possible if the designers of the experience are imaginative. It seems sad that Christian 
educators, especially, tend to forget that the best way to learn basic Bible knowledge is to teach a 
Sunday school class. Learning is a social process. 
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Many professors are uncomfortable with true interaction and this is really a burden. One of 
the things that was the most distressing when the innovation came into mission overseas Christian 
higher education—which was called the TEE movement which is still, at large [Theological 
Education by Extension]. And, by the way, more pastors are developed in India, for example, 
through TEE programs today than through all the institutional education programs combined. TEE, 
in its emerging in the late ‘60s, put us in the position of rapidly deploying new missionary educators 
into the field, most of whom had no idea how to do anything that you might call true interaction. 
They only knew how to do didactic telling. And the whole idea behind TEE in the first place had 
been that of leaving learners with instructions about what they should do to learn, read, get some 
understanding of what they were reading, and then come together to share its implications. And the 
professor in the TEE model was to be a person who would lead those seminars that would be 
periodic and would be integrative. But we looked at case after case, model after model and found 
professors who were being didactic and literally re-teaching what the students were supposed to 
have already learned through their individual or through their reading works. And it was that 
shortage of people who knew how to truly interact with folks that was a very serious blight on the 
TEE movement.  

 
The fifth one here: the discomfort itself of distance learning especially when it requires 

travel—the stress of changing one’s habits and lifestyles. And, by the way, this is not unique to 
theological education, however, the motivation to be of service to the church gets awfully thin when 
it comes to extension assignments. People are quite sure that God can use their service wherever 
they tell God they’d rather be. And so you have you have a real problem here of people preferring—
secular schools, as well—not to get involved in extension because it usually means disruptive 
experience. Being away from home, the stress of travel, and all the rest of that stuff. And that is a 
drag. And that’s one reason that I encourage people in extension not to think in terms of the senior 
faculty—the older faculty, senior in terms of age—because these are going to volunteer if they’re 
that kind of person. They’re going to volunteer and they’re going to be hard to fend off at the door. 
And there are some great people among the elders that do good extension work, but it’s hard to 
recruit people among that group if they’re not already motivated. And what we have to do, I think—
do I have any presidents and provosts and deans in here? Good. We need to learn how the 
universities had to do it and they had to write extension into the contracts. And at Michigan State 
University, my contracts always showed a fraction of time in extension and most of the people in 
our colleges did. And it was designated what we were expected to do in extension from the word go 
so nobody had to recruit us painfully. They had to just simply come and tell us what the options 
were and they usually did that with a great deal of generosity. Would you like to do this or this or 
this, or I got these possibilities? Or would you like to start something new over here? All kinds of 
creative options were thrown in. But the administration at the top and the board has to be 
committed it seems to me, so that it is reflected in contracts sooner or later.  

 
The third big problem set is over on the next to last page and that is the developing, 

optimizing, and correlating local institutional resources. The other problem is the difficulty of 
integrating and correlating resources that the institution brings along with resources that exist in the 
community. Institutional people tend not to think beyond their own self-contained capabilities. 
Educators, in general, tend to be very resourceful as long as it’s things they have under their 
immediate control. But when it comes to resourcefulness in regard to drawing out from other 
situations and other people, they tend not to be quite so quick and they tend not to take the time it 
requires to study the options. They tend not to take notice of other resources which might be useful, 
thus, the result in distance learning or extension experiences are less effective than they could be. 
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The tendency is to simplify and make things as convenient for oneself as possible. This is hard to 
reform into a more outgoing and generous style of the sort that is ideal in those who plan and 
deliver distance learning.  

 
On the next page, again, five real causes that I know of and there are a lot more that you 

would know of from your own real experiences, your contexts. First: limited awareness of the 
context in which the learning will take place. Now that’s the most obvious, but that’s one that has to 
have some attention. [Second?] Lack of experience and resultant lack of confidence in dealing with 
people outside the institutional setting. It is amazing to me how, over a period of time, institutional 
people learn to trust each other within the institution to some extent; but trust people outside that 
institution, as the years go on, less and less. So it’s a group of people that tend to talk to each other 
and work together, but when it comes to drawing in new resources from elsewhere that what we 
really have to bargain and exchange and share becomes very, very difficult because it’s outside of my 
habit pattern. 

 
Third: fear of loss of control. This one hardly needs explaining. Fear is disguised often as a 

deep concern for quality and learning experience. And every time I hear somebody raving and 
ranting about quality problems in our extension work, etc., I have a feeling that I’m probably face-
to-face with somebody who’s really very threatened by loss of control.  

 
One of the things that we found at Michigan State University which really did represent a 

problem to many faculty was that the courses in extension generally caused professors to teach 
differently because they couldn’t get away with stuff in the extension that they could get away with 
on the campus. In the first place, they had a greater control over campus students. They could even 
spread the word among colleagues, this guy’s a bummer, and it would affect the perception of other 
faculty and students knew that.  

 
Furthermore, students on the campus generally tended to be younger and more easily 

threatened by status of that sort. Whereas in the field people say, well, you know, take it or leave it. 
If this course is good for me, I’ll hang in. If the professor knows what he’s talking about, I’ll stick 
with it; but if not, I’ll vote with my feet. That’s one of the phrases that most people learn in the field 
of adult education is that adult learners vote with their feet and they walk out. And that’s very 
threatening when a professor starts out with eighteen students and ends up with four. And some of 
us have had those experiences. 

 
Now the person who’s assigned to do that same thing again and he’s seen that shrinkage 

once before is more apt to say, now, I wonder what caused the shrinkage? Especially if a good 
extension facilitator such as yourself that’s helping that person deal with that, and say, now, what 
causes it, Hank? How could we do it differently? And that sort of a person, we found in the 
university experiences—and there’s quite a literature on this—became a better teacher on campus as 
a result of extension.  


